This study intends to examine the xMOOCs offered by one of the mainstream MOOC platforms in Conole's 12 dimensions. For this purpose, the research employed an embedded single case study using heuristic inquiry to collect data. The researchers participated in three xMOOCs and took into consideration the characteristics of these MOOCs by rating them as low, medium or high in terms of Conole's 12 dimensions. Inter-rater reliability was 92 percent. The study showed that the openness, massiveness, diversity, use of multimedia, communication among learners, learning pathway and amount of reflection dimensions were high. The communication with instructors, degree of collaboration and autonomy dimensions were medium, and the quality assurance, certification, and formal learning dimensions were low. After explaining characteristics of xMOOCs from the perspective of open learning, the study highlighted that xMOOCs dramatically differ with regard to the implementation of the freemium business model to education and course delivery methods. It was concluded that MOOCs are not a new form of learning, but a new form of organizing learning similar to the open university movement, but which promises more flexibility and access than open universities.
INTRODUCTION
. Therefore, it is identified universally as an xMOOC platform (Grainger, 2013) . Within this perspective, the purpose of this study is to analyze Coursera style xMOOCs using Conole's 12 dimensions. In this regard, this study intends to explore following research questions: 
METHODOLOGY

Research Method and Model
This is a qualitative case study that intends to explore and clarify the characteristics of Coursera-style xMOOCs. Case studies involve the systematic collection of information about an individual, a group or an entire community (Hagan, 1993; Yin, 1994) , and can examine social settings or events in order to gain insight into their functioning (Schreiber & Asner-Self, 2011). For the purposes of the study, this research uses embedded-single case design (Yin, 1994) . In embedded-single case designs, there are more than one subunit of analysis. In this study, Coursera-style xMOOCs constitute the main unit of analysis, while Conole's 12 dimensions constitute the sub-units of analysis.
Data Collection and Research Procedure
The data was collected through heuristic inquiry. Heuristic inquiry is an experience-based technique for problem solving, explaining, learning, discovery and self-reflection (Bozkurt, 2013; Bozkurt & Bozkaya, 2015) . Douglass and Moustakas (1985) define heuristic inquiry as a search for meaning that focuses on human experience. It is an adaptation of phenomenological inquiry, yet it requires the involvement of the researcher in a disciplined research process (Hiles, 2001; Djuraskovic & Arthur, 2010) .
In qualitative studies, researchers can use themselves as a data collection instrument (Barrett, 2007; Guba & Lincoln, 1981; Patton, 2002) . Based on this notion, the researchers participated in and collected data through heuristic inquiry from the following three Coursera-style xMOOCs: Questionnaire Design for Social Surveys (5 weeks), E-learning and Digital Cultures (5 weeks) and Gamification (6 weeks). These MOOCs were thought to be typical xMOOCs, thus constitute a representative sampling unit. Following that, based on their heuristic experiences, researchers rated 12 dimensions proposed by Conole (2013). Each dimension was rated according to following schema: 3=high, 2=medium, and 1=low.
Conceptual Framework
The Coursera MOOCs were examined using the 12 dimensions Conole (2013) proposed for describing the nature of MOOCs. These dimensions are:
 Degree of openness  The scale of participation (massiveness)  Diversity  The amount of use of multimedia  The amount of communication  The extent to which collaboration is include  The type of learner pathway (from learner-centered to teacher-centered and highly structured)  The level of quality assurance  The extent to which reflection is encouraged  Certification (the level of assessment)  How informal or formal it is  Autonomy
The dimensions in Table 1 can be used to design, describe and evaluate MOOCs. Conole (2015) states that each dimension can be seen as a spectrum, from little or no evidence of that dimension to a significant amount. This case study is sampled Coursera-style xMOOCs because Coursera is the largest and the best-known xMOOC platform. Therefore, research findings are limited to this type of MOOC. However, the research has a special focus on xMOOCs within open education practices, which is considered its strength.
RESULTS
The following section presents the comparison of Coursera style xMOOCs in terms of Conole's (2013 Conole's ( , 2014 Conole's ( , 2015 12 dimensions. The final ratings are shown in Table 2 . 
Massiveness
The researchers rated massiveness dimension for Coursera MOOCs as high. Even though massiveness is primarily used for the number of participants, Levy (2011) states that massiveness also covers participants' diversity, backgrounds and experiences, the communication tools, the web technologies, the amount of distributed knowledge and the complexity of the distribution, the width and depth of discourse among the participants, the multi-modal nature of the discourse and finally, the massive amount of time needed to manage and organize. However, massiveness in this research was regarded as the number of participants to be able to examine the term within clear boundaries.
An important feature of xMOOCs is that they can accommodate large numbers of learners ( (Grainger, 2013) . In addition, they can join in Coursera MOOCs during or after the course and access learning content. In other words, they can drop in or out anytime they want. This provides great flexibility to MOOC learners.
Quality Assurance
The level of quality assurance was rated as low in Coursera MOOCs. In Coursera MOOCs, the courses are peer-reviewed prior to delivery. Coursera has introduced a protocol for quality assurance, and courses are reviewed by the home institutions (see http://vucourseraguide.pressbooks.com/chapter/quality-assurance/). This protocol outlines some processes such as course description pages, course development agreements, early uploading of course materials, on-going class monitoring and postcourse feedback. In addition, the American Council for Education (ACE) reviewed and externally quality assured five Coursera MOOCs for credit (Gaebel, 2014) . However, formal quality assurance mechanisms, especially external practices, in MOOCs have not been established yet as in formal education (Conole, 2013) . According to some researchers, the quality of teaching or pedagogy is at risk since most of the current MOOCs are from research-intensive universities (Grainger, 2013) . Thus, quality assurance is regarded as a major weakness of MOOCs (Daniel, 2013 ). One of the distinguishing characteristics of xMOOCs is their business model. Strikingly, as mentioned in the learning pathway dimension, one of the major characteristics seems to be the implementation of freemium model for MOOCs, which has become a popular business model and widely been used by the software companies and internet service providers to make more money over the past decade. The economic logic behind freemium is that, "When the supply of a product increases, the demand for its complementary products also increases" (Freemium.org, 2014) . Seufert (2014, p.1) describes freemium business model as follows: "The freemium business model stipulates that a product's basic functionality be given for free, in an environment of very low or no marginal distribution and production costs that provides the potential for massive scale, with advanced functionality, premium access and other product-specific benefits available for a fee." According to Fischer (2014) , current developments indicate that in the future only the basic services (e.g., the lectures) will remain free, whereas the premium services such as receiving mentoring, feedback and certification will require a fee. Therefore, some researchers imply that MOOCs will probably take different forms such as small private online courses (SPOCs) (Coughlan, 2013) or mid-sized online closed courses (MOCCs) (Gaebel, 2014) . Whatever form they take, MOOCs' implementation of the freemium business model in learning environments offers flexibility to learners.
Amount of Reflection
Another major characteristic of xMOOCs is related to the delivery of courses. MOOC platforms provide an aggregated course database and ease access to varied courses and topics so that learners can search, filter, compare the courses that they look for and purchase. In other words, these platforms provide and online shopping experience, similar to shopping online for a computer from Media Markt or Best Buy, where consumers can easily access various types and brands of computers and by searching, filtering and comparing select the most appropriate one. This kind of experience leads to a high level of diversity in MOOCs.
CONCLUSION
In MOOCs, the implementation of freemium model to learning enhances flexibility, whereas the emergence of course platforms and their offerings increase access to online learning environments, which have always been the two critical components of ODL. In the ODL literature, distance education organizations are identified at a number of different levels in terms of organizational structure such as single-mode institutions, dual-mode institutions, individual teachers, virtual universities and consortia (Moore & Kearsley, 2012) 
